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The concepts of «competence» and «social and communicative competence» are
revealed in the article; the scientists’ views on the development of a competent indi-
vidual are summarized. It is also stated that there is a possibility of the development
of social and communicative competence in senior preschoolers in the process of
playng activities.
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®OPMYBAHHSA COIIAJIBHO-KOMYHIKATUBHOI
KOMITETEHIII CTAPIINX JIOMKIJILbHUAKIB Y ITPOIECI
ITPOBOI JIAJIBHOCTI: KOMYHIKATUBHUM ACIIEKT

Map’ana AU3SEHBAPT

KaHOUOam nedazocivHux Hayk, 0oyeHm Kageopu MOBHOI Ma MIXCK)Ibmyp-
HOI' KoMYHIKayii [{po2obuybkozo 0epicagho2o nedazo2iyHo2o yHigepcumenmy
imeni leana @panka (Vpaina, [{poeobuy) marvana.ayzen@ukr.net

OpHUM 13 BOXIMBUX 3aBIAaHb CY4acHOI JOIIKIIBHOI OCBITH € (hOpMyBaHHS CO-
LiaTbHO-KOMYHIKaTHBHOI KOMIIETEHIT B JOIIKIJIBHUKIB. [liTH B yMOBax JeMOKpaTny-
HOTO CYCIiJbCTBA MOBHHHI 3allydaTHCS A0 COLialbHO-KYIBTYPHHX MPOLECIB Ta CH-
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CTEeMH JIIOACHKHX B3a€MUH. JIOMKUIBHUI BiK € CEH3UTUBHUM I1EPiOZOM IS [IOYATKY
(dopmyBaHHs 6araTboX yMiHb, 30KpeMa i Juist popMyBaHHS COLiaIbHO-KOMYHIKAaTHB-
HOI KoMHeTeHil qUTHHU. BapTo 3a3HaunTH, 110 JOIIKUIFHA yCTaHOBAa 3000B’sI3aHa
CTBOPIOBATH YMOBH JUIS TOTO, 1100 Y JUTHHY IO KiHII JOWIKIJIBHOTO BiKy PO3BHHY-
JIUCS LI YMiHHS.

3mict ba3oBOro KOMIOHEHTA AOUIKIILHOI OCBITH B MOBJICHHEBOMY PO3BUTKY Ji-
Tei MPE3EHTOBAHO OCBITHBOIO JIiHI€I «MOBJICHHS AUTHHWY, Y Kil MOJaHO KiHIIEBI
pe3ynbrati (OPMyBaHHS KOMYHIKATHBHOI i MOBJICHHEBOI KOMIICTCHIIIH JOIIKiIb-
HukiB. Hacamnepen y mokyMeHTi yBara 3BepHeHa Ha KOMYHIKaTHBHI 3710HOCTI TUTH-
HH, SIKI IPOTPAKTOBAHO K «KOMIUIEKCHE 3aCTOCYBaHHS MOBHHUX 1 HEMOBHHX 3aC00iB
3 METOIO KOMYHiKallil, CIIJIKyBaHHS B KOHKPETHHUX COLiaIbHO-II00yTOBUX CUTYaLlisX,
YMIHHSI OPIEHTYBaTUCS B CUTyalil CIIJIKYBaHHS, iHILIaTUBHICTD CHUIKYBaHHSI, CTPH-
MaHICTB Y CIIJIKYBaHHI; KyJIbTypa MOBJIEHHEBOT KOMyHikanii. KoMmyHikaTHBHa KoMIie-
TeHLIs nependadae chOPMOBAHICTB YCiX BUJIIB MOBJIEHHEBOT KOMITETEHIII1».

KomyHikanist € OHi€r0 3 BXKIMBUX (OPM aKTHBHOCTI 0COOHCTOCTI, Oe3 sIKoi He-
MOXUIHBI 1i IisUTBHICTB, Mi3HaHHS, peduiekcis Tomo. Llel mpouec xapakTepu3yeThes
B32€EMOII€I0 MK JIIONBMHU. 3araJbHOBH3HAHO, L0 HMPOAYKTUBHICTH IMi3HABAIBHOI,
MUCJIEHHEBOI TisUIBHOCTI, 3arajbHa KUTTE3IAaTHICTD JIOAWHN 3HAYHOIO MipOIO 3alie-
»KaTh Bi 1 34aTHOCTI O CHIUIKYBaHHS, Bif PiBHS CpOPMOBAHOCTI KOMYHIKaTUBHOL
KOMITETEHII.

VY 3anani JOMIKITBHOT OCBITH TUTHHA TOCTIHHO CIIJIKYETHCS 31 CBOIMH pOBEC-
HUKaMH Ta JIOPOCIMMH. Take CHIIKYBaHHS Ul JOLIKIJIBHUKA )KUTTEBO HEOOXiIHE.
I'parounch i HaBYAIOYHCH, PO3BAKAOYUCH 1 MPALIOIOYH, OOMIHIOIOYHCH AyMKaMu i
00roBOPIOIOYY CBOI CIIPaBH, CIIEPEYAIOYHCH 1 IIOCTYIAIOYUCh, PA/IIIOYH i CITiBYYyBalO-
YH, JOLIKITLHUK BOAHOYAC HAOyBae HABUYOK JIFOACHKUX B3a€MUH. | BiJ TOro, B SIKii
(opMi BiH BCTAaHOBIIIOE KOHTAKTH 3 AITBMH Ta JOPOCIUMH, 3aJIEKUTh HOT0 KOMYyHIiKa-
0CJIbHICTh, BMIHHS B3a€MOJIISITH 13 COLIIyMOM.

@®opmyBaHHSI COLIAIPHO-KOMYHIKAaTHBHOI KOMIETEHIT YNPOIOBX IHTHHCTBA
BiZOyBa€ThCSI B Pi3HUX BHIAX JisIbHOCTI. IIpoTe Ha KOXKHOMY €Tami pO3BUTKY IO-
MIKUTLHUKOBI ITPUTAMaHHA NICBHA MPOBIHA MisUTBHICT. IrpOBa MisUIBHICTD y CTAPIIO-
My JOIIKUIFHOMY Billi Ma€ HalKpamy MOXJIMBOCTI JJIs COLiajIbHO-KOMYHIKaTHBHOI'O
PO3BUTKY AUTHHH.

3 omrsigy Ha BCe 3a3HAaueHE JIOXOIMMO BHCHOBKY, LIO JUISL PO3BUTKY COLliaib-
HO-KOMYHIKAaTHBHOI KOMIIETEHIT CTApPIIMX JOUIKUIBHUKIB HEOOXIIHO: a) BU3HAYUTH
1 HOHSATTS Ta CTPYKTYPY, @ TAKOX 3MICT Ha [IEBHOMY BiKOBOMY erarli; 0) 3acTocyBaTi
CHUCTeMHHH MiJXiJ, B) 3a0€3NeUNTH B3aEMOJII0 Pi3HUX Cy0’€KTIiB, HAIPSMIB 1 TEXHO-
JIOTiH{ JUIsl TOCSITHEHHSI TIOBHOLIIHHOTO PE3yJIbTaTy.

[epcriekTnBY MOAAIBIINX JOCHIIKEHb BOa4aeMO B OLBII MIMOOKOMY NOCIHIA-
JKEHHI BUKOPHCTaHHS I'pH K e(heKTHBHOro 3acoly (opMyBaHHS MIKOCOOHCTICHHX
B33a€EMUH CTapIINX JOUIKIJIBHUKIB.

KonrouoBi coBa: B3aeMUHM CTapLIMX JOIIKUIBHHKIB; irpoBa AisUIBHICTB; KO-
MYHIKaTHBHA JisJIbHICTh; KOMYHIKaTHBHA OCOOMCTICTh; KOMYHIKAIIisl; COIiabHO-KO-
MYHIKaTHBHa KOMIIETSHI{is] CTAPLIMX JOLIKUIBbHUKIB; CIIJIKYBaHHS AiTCH.
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Formulation of the problem. Nowadays, educational work with children
in pre-school institutions is aimed at creating conditions which provide the
opportunity for child’s independent development while familiarizing with the
environment. In view of this approach, the problem of interaction between
children and peers, and adults is of particular importance.

Socio-communicative competence in the educational line «Child in Soci-
ety» is defined as the awareness of different social roles; as well as elementa-
ry and moral ethical norms of interpersonal relationships; their ability to ad-
here to them in communication, and to interact with the people around them;
the ability to empathize, to sympathize, to help others, to choose appropriate
ways of communication in different situations in life.

The content of the Basic component of preschool education in the
speech development of children is presented by the educational line «Child
Speech», which presents the final results of the formation of communica-
tive and speech competences of preschool children. First and foremost in
the document, attention is paid to the communicative abilities of the child,
which are interpreted as «the complex use of linguistic and non-linguistic
means for communication, in specific social and everyday situations, the
ability to navigate in communicative situations, the initiative and restraint
in communication; culture of communication speech. Communicative com-
petence implies the formation of all types of speech competence» (Konon-
Ko, 2012, c. 14).

Because of the state requirements for the quality of preschool education
concern about the state of the formation of social and communicative skills
of teachers’ children, the scientific search for the optimal model and ways of
solving this problem through the use of interactive technologies in the educa-
tional process of preschool institutions has been intensified.

Analysis of research. The theory and practice of the formation of com-
municative competence was developed by scientists G. Andreeva, 1. Bekh,
Y. Emelianov, Y. Zhukov, L. Milovanov, O. Muravyova, L. Petrovskaia,
C. Titov and others. The model of social competence was investigated by
foreign psychologists V. Slot and H. Spaniard.

A considerable amount of scientific work was devoted to the real contacts
of preschool children and their influence on the formation of children’s rela-
tionships. Within these studies, two main theoretical approaches or concepts
can be distinguished: a) active mediation of interpersonal relations (A. Petro-
vsky); b) the genesis of communication, where the relationship of children
was regarded as the result of interaction in communication (M. Lisin).

Psychologists B. Ananiev, O. Leontiev, A. Petrovsky consider communi-
cation as one of the types of human activity. Philosophers M. Kagan, V. Af-
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anasiev, L. Bueva, Y. Pryluk emphasize the individualizing and socializing
functions of communication in the process of personality formation.

According to the researchers T. Panchenko, E. Sarapulova, self-knowl-
edge and ethics of communication are the means of forming communicative
skills formation (Ceutuu, 2003, c. 40).

Modern Ukrainian scientists L. Artemov, G. Grigorenko, K. Shcherba-
kova investigate the formation of social orientation and the development of
moral relationships of preschoolers in the game.

The objective of the article is to substantiate the exopdiency of using the
game in the education and upbringing of older preschool children in order to
form their social and communicative competence.

Presenting the main material. To begin with, we consider key compe-
tences both social and communicative, as they form the basis for the devel-
opment of a harmonious personality.

Social competence includes the ways of interacting with people, collabo-
ration in group communication, group work skills, the ability to take respon-
sibility, to manage conflicts (UexyHoBa, 2012, c. 92).

In turn, communicative competence includes knowledge of the necessary
languages, mastering the ways of transmitting information, the ability to lis-
ten and understand the interlocutor (Hekynoga, 2012, c. 92).

Linguist V. Kukharenko emphasizes that the existence of humanity is in-
separable from its communicative activity. Regardless of gender, age, educa-
tion, social status, territorial and national identity, and many other personal
characteristics, the latter constantly requests, transmits and stores informa-
tion and is actively engaged in communicative activities.

L. Svitich interprets the word «communication» as a message, a conver-
sation, an invitation to talk, noting that here «the main thing is a common
affair, common communication, common interests and attitudes, reconcilia-
tion, interaction» (Ceutuu 2004, c. 54).

K. Kalandarov defines the term «communication» as «a certain activity
caused by the system of socially significant norms and assessments, models
and rules of communication adopted in this society» (Kaixannapos, Yekaos,
Komopynuna, 2008, c. 2)

Communicative activity as a system of sequential actions, each aimed at
solving a specific task, is a certain «step» towards the goal of communication.
In other words, it is a complex multichannel phenomenon of human interac-
tion (MuxansH, 1995).

According to V. Buriak, a communicative personality is a subject capable
of producing, using and relaying communication codes that provide interac-
tion between people (bypsik, 2003, c. 51).
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Scientists identify a number of internal and external factors in the forma-
tion of communicative competence of the individual. Internal factors include:
a) the motivational sphere; b) the inner position of the individual; the devel-
opment and thevformation of I-conception and the sense of identity. External
ones include: 1) the social conditions and structure of the society in which a
particular language is used; 2) the difference between native speakers, age,
social status, level of culture and education, place of residence and speech
behavior (depending on communicative situation). These internal and exter-
nal factors are closely interrelated: the latter ones are defined by the former
ones — and vice versa (bonasnes, 1985, c. 176).

In the concept of M. Lisina communication serves as a special com-
munication activity aimed at forming certain relationships. Other scien-
tists (K. Abulkhanov-Slavskaya, G. Andreeva, Y. Kolominsky, T. Repin) also
understand the relation between these concepts. At the same time, they stress
that the relationship is not only the result of communication, but also its in-
dispensable prerequisite which leads to a certain kind of further interaction.

Unfortunately, in modern pedagogy, there is no a generally accepted ap-
proach to the classification of communicative skills. The basis for our posi-
tion is orientation towards the children’s experience.

Communicative skills can be divided into two groups: 1) basic, reflect-
ing the substantive essence of communication (greetings; request; support,
assistance, service; gratitude; refusal; forgiveness); 2) procedural, providing
a communicative process (ability to analyze the situation of interaction with
a partner regarding the feelings of both parties; the art of speaking in front of
others; listening to others; cooperating; managing (commanding); obeying).
The above classification can be the basis for the education of the system of
communicative skills of preschool children (ITaccos, 1991).

It is vital for a child to develop advanced communicative skills that help
them find new friends; get to know themselves better by communicating with
others; to learn the most effective methods of overcoming conflicts and dif-
ficult emotional situations; to form a basis for a sense of self-confidence and
self-worth (Kamangapos, 1998).

Communication is a form of interaction between people, an important sign
of the vital activity of the individual as a social being. It is a complex process
of establishing and developing contacts between people, generated by the need
for their joint activity. Communication and joint activity are one of the most
important social needs of a person. Social understanding of communication is
that it is one of the dimensions of social culture (ITaccos, 1991. c. 442).

At preschool age, communication is a kind of regulator of joint activity,
a tool for shaping the child’s consciousness and knowledge of the world,
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and it also helps the child to express himself in thoughts and actions (dy-
6inina, 2005).

The development of communication with a peer in the preschool years
involves several stages. In the first stage (2 — 4 years) the peer is first and
foremost a partner for the baby with emotional and practical interaction based
on imitation and emotional empathy of the child. The main communicative
need of the child at this time is the need for peer participation, which is ex-
pressed in parallel (simultaneous and identical) actions of children. During
the second stage in the development of communication between preschool-
ers (4 — 6 years), the need for situational and business cooperation with peers
appears. Collaboration, unlike previous complicity, involves a clear and spe-
cific distribution of game roles and functions, and therefore an appropriate
account of the actions and influences of a gaming partner. The content of
communication becomes joint (mainly gaming) activity. During the second
period, there is another new and important need for the preschooler — respect
and recognition of his peers. In the third stage (at 6 — 7 years) communication
with peers acquires more signs of non-situationality: the content of the inter-
action is abstracted, that is, it is deprived of direct dependence on the existing
real situation and secure selective preferences among children are beginning
to develop.

For the older preschooler knowledge about himself and other people is
more relevant and accessible than knowledge about personal traits that man-
ifest himself in communication. Starting from the preschool period, moral
values and basic attitudes towards one’s individuality (positive self-esteem)
and others (interaction with them, respect for them) should be formed. All
this does not facilitate communication, but also makes it moral.

The use of games contributes to the formation of communicative-activity
nature of learning, psychological orientation of training for the development
of speech and thinking activities of children by the means of the language
learned, optimization of their intellectual activity in play activities, the com-
plexity of training, its intensification, the development of group forms of
work (Konsiresa, 2006,c. 56)

Playing activity develops child’s oratorical skills, improves language, fa-
cial expressions, increases self-esteem. During the older preschooler over-
comes the shyness in communication, becomes more confident. Therefore,
the main criterion in determining the child’s communicative competence
is his or her success while interacting with himself and others in different
speech situations. Accordingly, will depend on the subject’s ability to mobi-
lize in the process of communication their knowledge, skills, ways, activities
to solve certain problems (Yekynosa, 2004, c. 91)
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The use of play in the educational process provides not only individual
but also pair, group and collective forms of work in the classroom with older
preschoolers. The main thing is that the gaming activity allows you to suc-
cessfully solve the main task — teaching communication. Thus, the game also
acts as a means of communication and self-education, that is, the formation of
social and communicative skills. At the same time, new knowledge is gained
as a result of constant dialogue, exchange of different opinions and sugges-
tions, their discussion and consolidation, mutual criticism and discussion.

Considering all above mentioned, it is evident that the participation of
senior preschoolers in games contributes to the formation of principles of
humanism, communicativeness, empathy, tolerance, organization, vigor etc.
The reproduction of the subject and social content which is achieved through
the game simulation and life situations in the case of appropriate combination
of individual and group game activities of participants are regarded to be im-
portant features of games. At the same time, playing in the educational pro-
cess gives children the opportunity to organize themselves as the motives that
are related to the fulfillment of their obligations are formed then. Senior pre-
schoolers have the opportunity to know their abilities, learn to evaluate them,
feel different emotions. The game gives the opportunity to apply knowledge
in conditions close to the real ones; train to investigate the influence of per-
sonal factor on decision making; to study the business, communication skills
and moral qualities of senior preschoolers in order to correct them; to design
your behavior in real-world conditions.

Conclusions. In view of the above mentioned, we conclude that in order
to develop the social-communicative competence of senior preschoolers it
is necessary to: a) define the competence concept and structure as well as
its content at the given age stage; b) apply a systematic approach; c) ensure
the interaction of different subjects and technologies in order to achieve a
meaningful goal.

Further research of the use of play as an effective means of forming the
interpersonal relationships among older preschoolers as well as in the devel-
opment of the methods for the use of games contributing to the formation of
social and communicative competence of older preschool children is consid-
ered to be a prospective direction.
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